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CHAPTER I
Introduction
In most scaool systems there is a group of students
wln.o are not considered avera.ge when compared to norms set
for an average group of students.

These groups when compared

with the so termed normal student may be classified as
exceptional.

These groups may be varied to include the

emotionally and socially maladjusted students, mentally
retarded students, and physically handicapped students wkica
include tln.e blind, deaf, those with severe speech impediments
along with other physical limitations.

Also in this group

of those not considered average one finds the gifted student.
Since the beginntng

of a highly structured and

organized school system these special or exceptional groups
have received attention with the exception of one group,
that being the gifted group.

Programs are now being

inaugurated; although most of these programs are still in
the embryo stage of development.

Some identification was

made of the gifted student around the turn of the century,
but this was done only in isolated situations.
In the last decade the problem of educating gifted
children has become a problem of general interest and concern
to the American public.

Probably, the dramatic challenge

to the American society from the Soviet Union and other
communist nations in the late 1950's has awakened public
interest in regard to the education of gifted students.

2

Prior to this time, concern for the effective education of
gifted children was received with varying degrees of indifference, and in some cases even with suspicion.

However,

now the need for the further development of intellectual
talents

~as

overwhelmed the old fears of the past.

1

In the field of education it is a common theory that
the individual, the self student, is to be educated.

If one

accepts this theory, one must then accept the fact that in
most incidents the gifted student is being educated as part
of the mass group.

Gifted children have different educational

needs which should be met.

In the general hetrogeneous class-

room, teaching is geared so that the average students will
learn what the course of study states for the average section
of students.

Gifted students grasp these learnings with little

or no effort; they should have the chance to further their
intellectual pursuits into new and challenging channels.
There is a need to preserve their human interests.

These

interests are often dampened when gifted children are not
recognized as a special group of children to be educated.

--

Statement of the Problem

~~~~-

~

The valuable asset of gifted young boys and girls has
only been realized in recent years.

Unfortunatel-v, it has

been assumed that the gifted student will get along in life
witkout any special help.

If gifted youth are neglected it

is a problem, because research has shown that an I. Q,. score
can go up or down.
1

Thus, if the mental ability of a child is not

James J. Gallagher, Teaching Gifted Students-A Book of
Readings, p. 5.
- --- -
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challenged he may become mentally flabby just as if his
physical ability was not challenged, the student would be2
come physically flabby.
The writer considers it a problem of waste of talent
if these students are neglected.

The initial steps in finding

a solution is to provide adequate and reliable early identification processes for these students.

The writer of this

paper, too, is of the opinion that this identification should
be at an early age, an opinion which many authorities in
education la.old.
Another aspect of the problem of educating the gifted
as the writer sees it is in the strict self-contained classroom wherein the teacher is unable and is limited in her
ability and thus cannot give attention to the student who
might be classified as gifted.

To some degree, the teacher

should cater to the needs of these academically talented or
gifted, and at the same time pay attention to the needs of the
average and below average stQdent.
As mentioned previously generally everyone agrees that
the gifted child has been in the past neglected.

These gifted

students play an important part in our democratic society,
and.wider recogniztion and greater conservation of the gifted
should lead to the emergence of more capable leaders in all
fields including art, music, education,
science.

govern~ent,

and

The betterment of society can possibly suffer if

educators do not identify and make special provisions for
2

Benjamin Fine, Stretching Their Minds, p.

7.
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the gifted students.
The purpose of this paper is to describe some of the
more basic and common curriculum provisions for the gifted
students and to present several examples of these programs
as they exist including some in Illinois.

The advantages and

disadvantages of each plan will be noted.

An attempt will also

be made to discuss tke various techniques used in the identification of gifted students.
Need for

~

study

The writer feels that there is a need to survey the
literature on the problem of educating the gifted so as to
be able to understand better how the education of so many
gifted students is being neglected.

The severeness of the

problem is illustrated by the following statements expressed
by Willard Abrakl.am who indicates why it is important to
analyze the need for programs for the gifted.

Mr. Abraham

states tkat of all the people qualified to work for and earn
the Pk.D., which is the highest academic degree, only 2% or 1
in

50

attain it.

Also, of the top

graduates -~ do not finish. college.

25%

of the high school

The cause is often the

result of miserable experiences in the classroom.

In regard

to the training of personnel to work with gifted children
only two colleges and universities offer full sequences of
courses to help prepare teachers of the gifted.

Only one

state, as of now, certifies teachers in this area.

At

present in 122 colleges and universities surveyed not one

faculty member was devoting full time to the area of the
gifted.

3
It has also been pointed out by

P~ul

Witty that more

adequate provisions must be made for the mentally superior
or gifted students.

In previous years the manner of dealing

with gifted students, has been in most cases, a system of
acceleration to the next grade.

This may cause physical and

social maladjustments as well as loss of skills.

A fifth

grader does not have the interests or physical characteristics
of a seventh grader.

Likewise, an isolated skill taught in

grade five which is needed for work in grade six will be
missed by the student who passes right on by grade five.

In

the regular classroom, enrichment if used, is often more work
of the s2ille type.

The gifted student may do ten problems

when the average students do only five.

Enrichr.J.ent may take

the form of running errands, monitoring in the halls or rooms,
tutoring the students needing it, or cleaning the room.4
Procedure
In this paper it is hoped to review some of the more
recent and significant literature that has been published
concerned with program provisions for the gifted students,
and which is available in Booth Library, located on the campus
of Eastern Illinois University, Charleston, Illinois.
facilities of the Public Library in

Effingh~~,

The

Illinois as

well as the State Library in Springfield, Illinois were used.
In addition the writer corresponded with authorities from

3willard Abraham, Connnon Sense about Gifted Children, P• 49.
4paul Witty,

Th~

Gifted Child, p. 7.
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school districts which have an established program for their
gifted students, as well as to authorities in other districts
to note if they had programs for gifted children.

As part of

this study the writer spent a day in Edwardsville, Illinois
school system at McClaire School to observe a program of social
studies for the gifted students of sixth grade.

To supplement

the study, teachers from Unit #50, Teutopolis, Illinois spent
a day in the Urbana, Illinois school unit observing programs
for tbe gifted where additional information was received through
consultations with them.

In further preparation for this

study the writer also attended a series of workshops concerned
with the education of gifted children held at the schools in
Teutopolis and Dieterich, Illinois.
The programs for the gifted th8t have been reviewed and
written of are restricted to the elementary grades, to include
one through nine in Illinois.
With resurgent concern for more adequate identification
and development of gifted students have come numerous surveys
of existing programs and practices.

Some of the more important

studies to which reference will be directly or indirectly made
will be those identified here.

These studies have been noted

by Harry Passow, Jane Beasley, and Delton Brooks Jr. in the
journal, Review of Educati.onal Research. French and Skogsberg,
Havighurst, Stivers and DeHaan have described provisions for
the gifted in certain schools across the nation.

Examples of

surveys of provisions for the gifted in California have been
made by Bowman and Trimble.

7
The Bureau of Curriculum Research studied the New York
City schools technics for bright and gifted.

Donovan reported

that in New York City's 54 academic high schools,

42

had honor

classes.
Kravetz investigated the provisions in the Los Angeles
City schools for the gifted.

Stedman surveyed 20 colleges and

universities in respect to personnel services for their gifted
students.
A few evaluative studies as to the effectiveness of
special gifted programs have been reported.

Barbe sent a

questionnaire to whick 456 graduates of Cleveland's Major
work Program responded.

84%

favored the special programs.

Dunalp found that an experimental group which had
taken part in an enrichment program made more effective use
of their capabilities.

In Cedar Rapids, Iowa, Parker reported

that test data proved the elementary school students had
profited from enrichment experiences.5
One of the first surveys, of more recent years, was
conducted by Robert J. Havighurst who in 1957 reported of some
programs for the gifted.

In 1960 Gallagher and others conducted

a study of gifted children in the regular classrooms; their
conclusion was that it was difficult for teachers to make
modifications in their programs so that these gifted children
received the maximum attention and education they should have.
Then in 1961, following Gallagher's study, Anderson and Thompson
did research in regard to acceleration programs.

5A.

Also in 1961

Harry Passow, Jane Beasley, and Deton Brooks, Jr.,
Review of Educational Research, pp. 277-286.

8
Simpson and Martinson reported for the California State
Department of Education in regard to publie school provisions
and the I.Q. cut-offs used.
Passow and Holdberg in 1962 did field studies in regard
to ability grouping and the gifted; this study covered 86 fifth
grade classes in

45

elementary schools. 6

Definition of Terms
The following terms which will be used throughout this
paper are defined by Norma Cutts and Nicholus Mosley in their
book, Teaching tae Bright and Gifted.
Gifted student---one who is intellectually
superior and creative; has higk
potential aptitudes and whose
performance is consistently outstanding and would profit from
advanced instruction
Grouping---procedure wkereby selected students
receive individualized instruction
in a homogeneous class situation
Accelerated programs---procedure which enables a
student to complete his
education a year or more
earlier than normal for his
age; this may include early
admission to kindergarten,
skipping a grade, "rapid
progress", and early admission
to college
Enrichment programs---expanding course of study so as
to include a wider range of
activities; also to augment the
curriculum with experiences and
activities that would be more
varied, natural, useful and
interesting so as to substitute
beneficial 7 learning for needless
repetition

6

2£. Cit. pp. 89-93.

7Norma Cutts and Nicaolus Mosley, Teaching the Bright
and Gifted, pp. 2-3.
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CHAPTER II
Many problems beset the individual who must determine
just which students are gifted; he is plagued by questions and
confusion.

As a result, most school systems have their own

particular method of identifying their gifted students.
In 1908 Binet and Mr. H. G. Childs made a trial scale
in the identification of the intellectually gifted.

In 1911

work was begun at Stanford University on the collection of
data on children who had made exceptionally high scores on
mental tests.

Then in 1913-1914 three schools in San Francisco

were sifted for bright children, and in

1915 data was published

on 31 cases of children testing with an I. 1~. above 125.

In

1916 ratings of 20 traits of these children were secured from
parents and teachers.

In 1919 a research fellowship was

established at Stanford for the study of these gifted

ca~es.

After further study of 121 cases seven general conclusions
were stated in regard to these gifted students.
In the Stanford Program, Mrs. Jessie Chase in the year
1920-1921 was named full time assistant to the gifted children
fellowship.

Her services did much to lay the foundation for

much more extensive investigation which was to follow.

As a

result in 1921 the Commonwealth fund made a grant of $20,300
8
to Stanford University to continue and extend the research.
The work up to the early 1920 1 s in the process of
identifying gifted children was of a pioneer nature, and
probably the most valuable thing gained from the work up to

8stanford University Press, pp. 3-6.
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this point was the element of experiences.
In regard to the problem of identification of gifted
students, it is necessary to use the best available measures
in order to arrive at ·an assessment of pupil potential which
is accurate as possible.

In the final assessment, the result

of the testing should be such as to permit each child to perform
at his true level, and not under a program which may have been
established which imposes ceiling limitations. 9
T4e identification of gifted children should begin at
the kindergarten level, and the process should continue
10
throughout the grades.
Leta Hollingwood is also of the
opinion that the early grades are actually the time of
greatest need' for the gifted child. 11

It is thus important

and vital that this identification of gifted children begin
as early as possible and that this process should be continuous
throughout the elementary grades and include screening,
identification, and program planning.
Various methods and techniques are utilized in the
procedure of screening gifted children.

These include the

use of I.Q. scores as found by intelligence tests.

A checklist

of the characteristics of gifted children is often used for
the .same purpose.

The observations of teachers and parents,

as well as lay personnel such as physicians, ministers,
recreation leaders, and nurses are also used as guides when
12
attempting to identify gifted children.

9Gallaglq.er,

~· Cit. p. 30.

lOibid. p. 33.
11

.

Leta Hollingwood, Children Above 100 l.•Q., p. 282.

12Witty, Loe.

2!:!?.•

p.

19.

11

No one metkod of identifying gifted children should be
relied on entirely, because this may not be a true indication
of the nature of giftedness.

It is much more effective to use

various methods to obtain a true and more accurate picture of
giftedness.
By far the most connnon form of identification is
through the use of mental tests.

The intelligence test score

is related to the numerical appraisal of the mental abilities
required in performing a task that requires the exercise of
intelligence.

As of now, the general intelligence test is

probably the most effective single instrument available for
identification of gifted youth.
Morton Alpren and Charlotte Hokenstin state that the
levels of intelligence may be interpreted roughly in terms
of intelligence quotient as measured from an individual
mental test as Stanford-Binet Scales.

These respective

levels are now listed:
Superior-120 or 125 I.Q. and above, that is tke
top

5 to 10 percent of unselected school children.
Gifted-135 or 140 I.Q. and above, that is, one-tenth

to one hundredth of gifted group or top in 10,000 to 100,000
school children in random population.
Extremely Gifted-170-180 I.Q. and above. 13
In a California project the Revised Stanford-Binet
Scale, along with other criteria was used for a research study
14
to identify gifted kindergarten students.
This study illustrates

13 cruickshenk and Johnson, Education of Exceptional
Children and Youth, pp. 161-167.
l4California Study Project on Programs for Gifted Pupils

12

one method of how the I.Q. score was ueed to
in the children.

indic~te

giftedness

The multiple screening included judgement by

the teacher, a teacher identification form, the Pintner-Cunningham Intelligence Test, and the Good-enough Draw-A-Man Test.
As a result of the screening criteria which was applied to
1,084 children, 127 were referred for individual testing using
the Revised Stanford-Binet Scale, and of these 127, 62 were
identified as gifted having obtained a minimum I.Q. of 130. 1 5
Harold Carter thinks of the intellectually gifted

as including a range of potential.

He indicates the following

percentages of pupils who possess a certain given high I.Q.
There a.re three pupils per 100 with an I.Q. of 130; one pupil
per 100 with an I.Q. of 137; one pupil per 1,000 with an I.Q.
of 150; one pupil per 10,000 with an I.Q. of 160; one pupil
per 100,000 with an I.Q. of 168; and one pupil per 1,000,000
has an I.Q. of 180. 16

One can readily see that the higher the

I.Q. the less is the percentage of pupils possessing this
high I. Q.
According to George Thompson the kinds of abilities
which a.re measured by individual intelligence tests are those
possessed by intellectually gifted.

He would classify one to

three percent of the children in this group.

They measure on

individual tests at two standard deviations or more beyond the
mean. 17

l5Margery P. Mcintosh, Director of the study.
16Harold- 0 ar t er, nnmeogra_p
·
h ed •
l7George Thompson, Child Psychology, p. 387.

13
In some cases aptitude tests are used to identify
gifted children.. Tnere is a tendency to use them to indicate
the nature of the abilities of t.h.e gifted.

The value of such

tests will depend upon the background and training of those
18
who interpret them.
Other techniques and factors which :may be taken into
consideration in the classification and identification of
children as gifted are noted by the American Association
for Gifted Children in their book, The Gifted Child edited
by Paul Witty.

This publication states that achievement

tests may be a possible source of

identific~tion

of gifted

children; however, their use should not be the only cri teritY
used.

19
In regard to teacher identification of gifted students

the Association feels that it has generally been found that
teachers usually fail in the process of identification,
because they are inclined to evaluate a child strictly in
terms of school achievew.ent.

When teacher's judgements a.re

relied on exclusively, the majority of gifted children are
not likely to be discovered during their school

c~reer.

This

situation is being remedied now that teachers are being given
criteria for more adequate judgement of gifted students.
. many scnoo
,
1 d'istr i cts. 20
h
Works.ops.
are now b e i ng o ff ere d in

Jack Kough and Robert DeHaan have listed the following
characteristics which can be used to identify Gifted Children.

18 witty, Loe. Cit. p. 12.
l

9 Ibid.

p • 18 •

20 Ibid. p. 18.

They state that a gifted child:
1. Learns rapidly and easily.
2. Uses a lot of common sense and practical knowledge.

3. Reasons thing out, thinks clearly, recognizes
relationships, comprehends meaning.
L~.

Retains what he has heard or read without much
rote drill.

5.

Knows about many things of which other children
are unaware.

6.

Uses a large number of words easily and accurately.

7. Can read books that are one to two years in advance
of the rest of the class.

8. Performs difficult mental tasks.

9. Asks many questions.

Is interested in a wide range

of things.
10. Does some academic work one to two years in advance
of the class.
11. Is alert, keenly observant, responds quickly. 21
Although this study is concerned basicqlly with children
who are considered intellectually gifted, it should be pointed
out that there are different elements of giftedness.

It is

possible for a pupil to be gifted in a particular skill such
as .any phase of art: such as carving or painting.
have great creative abilities.
socially.

Others

Possibly, one m:Lght be gifted

As noted there are many different aspects of

giftedness; research into these different .areas is being
initiated.

Researchers hope to find out how creative ability

in its many aspects can be identified.

It is hoped to find

out if the capacity for leadership can be identified; of concern
·21

Jack Kough and Robert DeHaan, Teachers Guidance Handbook,
Part I.

15
too is the relationship between exceptional intellectual ability
and ability in special fields, i.e., the arts, economics,
govern..~ent,

and science.

Researchers also want to know what

is the relationship between a high degree of social ability
and intellectual ability. 22

22

Witty,

2£• Cit. P• 19.
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CHAPTER III
The general history of programs for the gifted is traced
by Paul Witty in his book, The Gifted Child.
In 1869 Galton published a book entitled Hereditl Genius
in wkich he explored individual differences.

Citizens became

aware that some students were gifted in some respects.

Prior

to this in 1866, Elizabeth, New Jersey School System had devised
a multiple track plan whereby gifted pupils advanced more
rapidly.

In 1867 St. Louis schools introduced a more flexible

grading and promotional system allowing for more rapid progress
for the gifted.
In 1900 the students in the Santa Barbara, California
schools were graded according to the results of tests.
Individualized instruction was advocated by Fredrick Burk
of San Francisco.
In 1920 special classes for the gifted were formed in
Cleveland, Ohio, Rochester, New York, and Los Angeles,
California.
From 1920-1930 some schools were dealing with the
gifted students by means of acceleration or by enrichment.
In 1930 a White House Conference Report on Child Health and
Protection estimated that there were in the United States one
and a half million pupils of superior intelligence who
required special education.

However, only 40 cities in 23

states had schools and classes for the superior pupils; in
these classes about 4,000 children were enrolled.

17
During this time little attention was given to the
gifted student.

This can be shown by the fact that in the

publication, Special Educs.tion--The Handicapped and the Gifted

515

pages were devoted to the handicapped and 13 pages to the

gifted student.

During World War II the education of this
23
group was neglected.
Many states are working toward establishing programs

for the gifted.

These include California, Michigan, Minnesota,

and North Carolina.

Delaware, West Virginia, and North Dakota

have boards for Exceptional Children at the state level to
provide classes and facilities for the gifted. 2 4
Tke organization of provisions for the gifted student
in today's elementary schools usually takes one of the following
forms:

(1) acceleration which can include grade skipping (2)

enrichment and (3) grouping to include individualized instruction
and special classes and use of extracurricular activities. 2 5
These forms are administrative devices.
Grade skipping, a form of acceleration is a system
whereby the student skips an occasional grade thus saving a
year or two of time.

This program is described by James M.

Dunlap in the book, Education of Exceptional Children and Youth.
If a school use·a this system few, if any organizational
problems are involved.

The rigid grade by grade curriculum

of the school is simply followed as the child goes from grade
to grade.

23 Ibid. PP•

2-5.

2 ~orton Alpren and Charlotte Hokenstin, "Survey· of Pro'visions
for the Gifted at the State Level, "Exceptional Child

PP•

492-494.

2 5Paul Witty, ~ Gifted Child, p. 95.
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The advantages of this system is that it reduces the
time required to reach high school or college where the
curriculum will be more of a challenge to the gifted
The disadvantages are several.

stud~nt.

A student might miss some

basic skills and tools and their lack, as such, may go
undiscovered until it may become detrimental to the student.
Sometimes if a student is promoted beyond his age level
appropriate for a gri:ade it m.ay create great differences in
social, emotional, and physical status between the accelerated
pupil and his classmates.

Because of these noted disadvantages

this practice does not have wide acceptance.
Skipping grades could be effective if accompanied by
wise guidance and follow-up with provisions for tutoring if
learning gaps should occur.

26

Objections to rigid grade skipping have resulted in
the development of

progr~~s

of planned acceleration.

Broadly

classified these provisions include early entrance to school
and rapid promotion.

This acceleration can include the plan

to accelerate the pupil's progress in school and to
the introduction of content.

Gro~ping

accel~rate

of students to a certain

degree may be involved in planned acceleration; a special·
27
curriculum must thus be provided.
It has been noted in literature that students in the
University of Chicago Laboratory School cover the work of
eight years in seven years.

26 cruickshank, .QE_. Cit., pp. 191-196.
27 Roy E. Simpson, Special
p.

67.

Progr~ns for Gifted Pupils,

19
The ungraded primary program is a system of rapid
promotion designed to provide highly individualized curriculu.~

opportunities for generally mature and intellectually

gifted pupils.
At May School in Chicago a non-graded plan was adapted
for the rapid learners; this beg1an in September,

1959.

Children in grades three and four were selected after
evaluative study conducted in June,

1959.

This was generally

based on high achievement in reading and arithmetic, a
chronological age of 7.1 to

8.5,

a mental age of 8.1 - 10.l

and an I.Q. range of 111-131.
These students selected for the non-graded plan were
to work with one teacher.
In social studies the pupils studied regions beyond
and compared lives in regard to likenesses and differences.
They were also concerned with famous people, history,
developing skills in locating information, map study, working
together, reporting, and evaluations.
In science an upper grade teacher taught the inorganic
science phenomenons; the pupils worked also with special
scientific apparatus.

Units developed included mRgnetism,

electricity, work and machines, and matter and energy.

The

class objective was to think scientifically and to make
educated guesses.

A visit was made to the Armour Research

Foundation of the Illinois Institute of Technology to learn
~ow

a nuclear reactor works.

20

In arithmetic the students multiplied and divided by
three place nwnbers, measured area and perimeter, understood
formulas, knew fractional parts and undertook two-step problems.
In reading, supplementary readers were used according
to individual reading skills; in writing, much of the work was
concerned with creative thought.
In music the students were taught to recognize compositions such as "Peter and the Wolf", "Hansel and Gretel 11 ,
and "Nutcracker Suite 11 •

The students, in art classes, drew

to music; they also used a wide r:ange of art media.

A

foreign language, German, was taught in the non-graded plan. 2 5
According to Mr. Simpson an advantage of this system
is that e:;a.ch child is able to progress at his own rate.

Also,

pupils will obtain higher achievements.
A disadvantage ma:y result if the program is not long
range.

That is, the program of acceleration in order to be

most effective should be a continuous effort in effect
throughout all the grades.

26

The process of including enrichment activities for the
gifted as part of the curriculum is a program which most
authorities seem to recommend.

Enrichment ean take place in

the regular classroom as a teaching procedure or it can take
place as grouping in special classes where it becomes an
administrative technique.
In addition to the administrative provisions there are
two procedures which the classroom teach.er can employ.

25 Mary
26

These

C. Knases, Chicago Schools Journal, pp. 370-374.

Simpson, QE_. Git., p.

69.

21

two plans of enricrJ.ment may include contracts and units of
work.

When a student is given a contract, materials of

study are organized so that the pupils can fulfill them at
their own rate.

They meet for group participation when certain

amount of work has been

11

covered 11 •

This practice develops

good study habits, and the student takes pride in his work.
For this procedure to be effective, the

purpos~

of learning

should be in the mind of the learner as well as in that of
the teacher.
A second plan that teachers can use is to assign units
of work.

The administrator and staff choose centers of interest

with a wide variety of interests all centered around a theme.
Working on the unit requires creative and original endeavor,
::'".nd the work usually include trips,
27
ments.

rese~.rch.,

study, experi-

There have been few published reports of enrichment
s.c ti vi ties in the hetrogeneous classroom.

Havighurst, Stivers,

and DeHann have written of some classroom accounts in their
book, A Survey of the Education of Gifted Children.
The disadvantage of a program, which lets enrichment
strictly as a classroom activity, is that it places the burden
on an already over-loaded classroom teach.er.
easy for

l!l.

teacher to manage.

It is thus not

All too often the teacher must

be concerned with the sl'.)wer learners and can not give to the
gifted pupils the challenging experiences they need.

27 witty, Ibid.,

p.

264-265.

22

The advantage comes to a small community where
neighbors know whose child is in what classroom.

Such a

progrQln avoids the necessity of labeling a child as bright;
it satisfies the community, school personnel, and parents
in that no child is given special curricular consideration. 28
Enrichment activities in a hetrogeneous classroom can
be of various, sundry types.

It can include supplementary

reports, projects, discussions and any other subject related
activity.
It has been the writer's observation that an effective
teacher will allow and encourage enrichment activities in
the classroom for students with exceptional talent.
Enrichment can also be an administrative technique
in that special classes which may be part or full time are
established.

This technique leads directly into the last

provision for gifted students, that is grouping; grouping
now becomes a curricular plan.

An example of an enrichment provision is found in
the Quincy Public School System.

Quincy Public Schools

serve the city of 43,000 with approximately 400 children
at each grade level.

The program for the gifted is being

conducted in collaboration with the Quincy youth development
co:rn.~ission

and several community organizations who are

interested in gifted children.

The programs have been

initiated in the elementary schools mainly through enrichment

28 Cruickshank, QE_. Cit., p. 207.
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in the regular classroom.
There is particular emphasis in regard to enrickment
for those with exceptional ability and special educational
opportunities are provided for the one or two per cent that
are truly gifted.
Identification of the gifted is carried on through a
system of tests backed by the teachers nominations.

At

present a handbook entitled "Teachers Identification Handbook"
is being devised so the teacher'has a guide to follow in
discovering and working with gifted children.

A search for

talent in the areas of art, music, creative writing, and
social leadership is considered.
A

curriculu.~

enrichment committee is responsible for

the work of the project.

Tke committee consists of teachers,

principals, curriculum director, and superintendent of
schools.
Comraunity agencies are helping in the program; a
progrllln director was named.

An example is the YWCA Saturday

morning two hour classes of painting, dramatics, writing and
music·.
In regard to music the students sketched out the plot
for an operetta

whic~

they produced and staged.

In painting classes time was devoted to landscapes of
the four seasons, perspective, and figure drawing and abstract
design.

They also painted scenes suggested by the composition

Peter and the Wolf.
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Another form of enrichment may involve the use of
television

~..nd

its special programs for the gifted.

In 1964 the Illinois Television Project, which
consisted of 12 lessons for the gifted was inaugurated;
the objective of this program was to provide enrichment
lessons t::1 gifted fifth and sixth grade students through
the medium of television.
A unit from astronomy was studied.

Project sheets

were given to the students along with equipl1).ent such as
protractors, range finder kits, rosette, and star maps.
A guide was also provided for the teachers to orientate
them to the experiences that the children would have.

'rhe

classroom teacher's role was to stimulate interest and not
to tea.eh the actual material.

Astrono.ny notebooks were

collected on certain dates and sent to the television center
at Urbana.

Also, a schedule for conferences with coordinating
30
supervisors was set up.
A third curricular provision for the gifted student
is that of grouping.

Grouping as such may include individual-

ized instruction, special classes, and in some cases special
schools.
The advantages of complete segregated grouping
1.

~re:

A gifted child when left in an ordinary classroom
tends to be idle and often neglected.

2 9Havighurst, DeHaan, and Stivers, A Sµrver of the
Education of Gifted Children, pp. 1+7-48. - 30 Mimeographed from the Office of Instructional Resources,
University of Illinois, Urbana, Illinois, 196L~.
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2.

Acceleration in learning can be provided without
the disadvantage of skipping grades.

3.

Gifted students need a greater challenge to his
abilities in separate classes.

4.

The teachers of separate classes for the gifted
are specially trained and chosen for that work.

5.

A congenial school life cs.n be provided for the
gifted in separate classes and thus unfavorable
attitudes which may develop toward the gifted
pupil in an ordinary class setting will not
materialize.

In regard to the disadvantages the chief argument
against the system is that in final analysis it is undemocratic.

Also, gifted children may develop snobbishness,

wrong attitudes, and social maladjustments in separate
classes.

Then too, from a material view in most connnunities

the scarcity of highly gifted children makes special schools
impractical.
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Part tirne prograxns of grouping for the gifted can be
accomplished by having these pupils meet as a group several
periods a week for enrichment activities.
In school district 6 in Chicago, centers are established
for the gifted.

Mrs. Gordon is principal of Drwnmand School

and Chairman of the committee for gifted children.
The centers have a progrwn which consists of independent reading activities, enrichrnent projects, tours,
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Gertrude Hildrath, Educating Gifted Children at
Hunter College Elementary School. pp. 68-86, ~3-258.

acceleration, special clubs in subjects, cres.tive writing,
newspapers, and leadership in organization and assemblies.
The ·eenters helped especially those schools with small
enrollments where specific programs for the gifted were not
always feasible because of facilities.

By this method schools

sent their gifted to the center.
One of the first .nodern math centers was begun in
Pulachion School.

The plan was adapted for those in grades

six, seven, and eight; when the pupils entered high school
they would take courses which served as follow-up courses.
The beginning centers offered courses in raath, art,
and mechanical drawing; the second center had classes in
Spanish, science, and typing.

Classes contained sixteen to

twenty pupils; children attending these centers miss three
to four hours of regular classwork.
The content of each course was determined by specially
administered achievement tests.
In mechanical drawing units were taught about lettering,
sketching; projections to include oblique, isometric, and
orthographic forms.

The science program dealt primarily

with the physical sciences, biological demonstrations, and
experiments which allowed for advanced placement

later~

Spanish and typing were general introductory courses. 32
Sometimes the gifted students will be grouped into
divisions for extra-curricular activities.

The extra-

curricular activities which a school will offer as part of its

32

.

Alice Gordon, Chica6o Schools Journal, pp. 315-319.
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curriculum for its gifted students can be of various,
sundry types.

These extra-curricular activities may include

drama.tic or musical groups to include band and chorus.

Some

activities may revolve around mechanical aptitudes as wood
working or shop; homemaking may be included here.
Special interest clubs which correlate with subject
matter may be extra-curricular in nature.

These may include

a language club, science club, creative writing club, etc.
Still other potential extra-curricular areas may include
student council, newspaper, pep club, etc.
Grouping of gifted students may take a special form,
that of summer programs.

An example of such a plan is shown

in Roy School in Mannh.iem, Illinois which is 20 miles from
Chicago.
A sunnner program is open to sixth and seventh grade
students who are considered high achievers in science.
Determining factors as to acceptance into the

progr~~

include

a pupil record of educational progress as set by S.R.A.
(Science R"search Associates),. scores in the 89th percentile
and above on a general test, science aptitude by past performance, and teacher recom;nendation.
The programs were to last six and one half calendar
weeks; perfect attendance was required.

The tuition was

$25.00, and $10.00 to cover transportation.
The phases covered included astronomy, earth science,
botany, zoology, cl1.emistry, physics.
taken on Thursday.

All day field trips were

There was no specific textbook, but
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references, periodicals, and guides

we~e

all used.

Class

which was informal consisted of discussions, laboratory work,
movies, filmstrips, and note taking.

The class prepared slides

concerning bacteria, mold, and yeast.
worked with the aid of a computer.
their own chemistry sets.

Math processes were

Many students brought

There were also written and oral

reports, and tests to cover each unit.
A total evaluation which consisted of a final grade,
and reports by the teacher on the attitudes and work done by
the students, was given.

Advanced placement could then be

m~.de by the instructor. 33
Grouping is also used in the Urbana, Illinois and in
the Edwardsville, Illinois schools.

The schools of Urbana

Community School District 116, Urbana, Illinois, provide for
a continuous pupil progress plan.

In this manner gifted

children may progress through their school years at a more
rapid rate.

The elementary schools in Urbana have a plan

which allows for highly gifted kindergarten children to be
placed in the primary school (grade school} upon the recorlli.';lendation of the teacher and verified by an individual
psychological

ex~nination

administered by a qualified

psychological exruniner.
The elementary schools also maintain an ungr:>tded
primary which permits gifted students to progress at a
faster pace and thus enter fourth grade sooner.

There are

33 John R. Sterba, Illinois Education, pp. 155, 156, 165.
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different levels of pupil progress and achievement.
There are special intermediate classes for the gifted
students in grades four to six.
Also in the

inte~nediate

tearn teaching are used.

grades various aspects of

All work and plans are coordinated

within a team of teachers. 34
In April of this year the writer spent a day at
Leclaire School in Edwardsville, Illinois.

Tke Edwardsville

school system has special classes for the academicglly talented
in grades five and six as well as in ninth grade social studies.
The social studies program in Leclaire School emphasizes
higher thought processes, creativity, and divergent thinking.
The curriculum or social studies is locally developed.

The

social studies units demonstrate the use of the generali Z"1.tions
or the basic concepts approach.

Many formal and informal

evaluative techniques are used to deter:nine whether goals
and objectives are being attained.· The pupils use their own
self-evaluative techniques.

The unit method and multi-text

approach is used in the teaching of social studies.35

34Mimeographed report from.Urbana School District.

35Mimeographed
\

from Edwardsville School District.
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CHAPTER IV
Conclusion
This paper kas attempted to define and describe the
curricular provisions as they exist for the
in

t~e

gift~d

pupils

elementary grades along with some of the advantages

and disadvantages of each provision.
This paper has also made note of the different
processes used in the identification of the gifted children.
Some of the different methods of identifying gifted children
include the use of the I.Q. score, achievement and aptitude
test, checklists, teacher observations, and through the
observations of other lay personnel.
There are three curricular practices which are generally
used in our nation's schools.
The first of these is a system of acceleration.

This

is a situation whereby a student progresses through the
public school at a more rapid pace than his age peers.
The second plan for gifted pupils is a system of
enrichment; this usually means enrichment in depth and
breadth.

By a method of enrichment more meaningful

educational experiences with a higher level of difficulty
are adrninistered to those pupils considered gifted.
The third and final pr9vision is one of grouping.
This could be permanent or temporary grouping.

Grouping
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is a plan whereby all those? students possessing exceptional
talents are grouped together homogeneously for work.
Recommendations
After completing this study in regard to programs for
the gifted students several recommendations can be made.
The first recorru:nendation is that further experimentation is needed in regard to these three provisions for
gifted children to find out and establish which plan offers
the best possibility for the individual classroom teacher.
The three provisions are enrichJ.nent, acceleration, and
grouping.
A second

reco~~endation

is that the process of

identifying gifted children begin as early as possible.
The time before forraal school training a child can be observed
to see if he shows any sign of giftedness.

Then when a child

enters the formal school setting different criteria can be
employed to see if he is gifted.
A third recom:Jendation is that this process of'
identification should be continuous.

The child shcJuld be

retested and reevaluated continuously throughout his school
career.

Tests sl.-iould also be given to other children to

see if they might be gifted.
A fourth recmmnenda.tion is that teachers should be
trained in pre-service courses while in college or through
in-service training in the form of classes, workshops, seminars
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or the like.

'I1his training sh8uld include methods of

identifying and in instructing gifted children.
A fifth recommendation is that social and religious
leaders who may come in contact with these gifted children
further their knowledge by giving to the gifted children
rewarding and challenging experiences.
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